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	Concepts/Themes

Choice, responsibility, wisdom, happiness, good/evil
Focus Questions

· Do the ends justify the means?

· Is being responsible always a positive choice?

· What is the relationship between wisdom and happiness?

· What guides an individual’s choices?

· How can people redeem themselves?

· How can attitudes toward good and evil change?

· What are the characteristics of a “wise” person?

· What does it take to achieve happiness?

	Benchmarks (Students will . . . )
	Sample Activities
	Sample Materials/Resources

	Culture and Community

LU.12.1 Develop a culminating performance that reflects understanding of their role in a global society gained from analysis and evaluation of diverse, complex texts.

Universal Themes

LU.12.2  Investigate and reflect on universal themes, problems, and issues, applying one or more of them to understanding the principle of social responsibility.

Quality Literature

LU.12.3 Respond critically to classic, contemporary, and popular print and non-print texts, evaluating their quality and merit.

Various Perspectives

LU.12.4 Synthesize themes and differing perspectives from multiple texts to independently form, extend, and support a thesis.

Row continues on next page.
	Sample Materials 
Classic

· Hamlet by William Shakespeare

· Canterbury Tales by Geoffrey Chaucer

· Beowulf
· The Iliad by Homer

· Lysistrata by Aristophanes

· Paradise Lost by John Milton

· Antigone by Sophocles

· Everyman, author unknown

· Macbeth by William Shakespeare

· King Lear by William Shakespeare

· The Oresteia  by Aeschuylus

· Taming of the Shrew  by Shakespeare  
· Richard III  by Shakespeare

· Henry V  by Shakespeare

· Much Ado about Nothing  by Shakepeare

· The Tempest  by Shakespeare

· The Sonnets  by Shakespeare

· Idylls of the King by Alfred Lord Tennyson

· Pride and Prejudice by Jane Austin

· Wuthering Heights by Emily Bronte

· Animal Farm  by George Orwell

· 1984  by George Orwell

· Lord of the Flies  by William Golding

· Brave New World  by Aldous Huxley

· Heart of Darkness by Joseph Conrad

· Pygmalion by George Bernard Shaw

· Far From the Madding Crowd  by Thomas Hardy

· Tess of the D’Urbervilles  by Thomas Hardy

· Murder in the Cathedral  by T. S. Elliot

· Vanity Fair  by William Thackeray

· Their Eyes Were Watching God  by Zora Neale Hurston

· Diaries of Adam and Eve by Mark Twain

Contemporary

· Short Stories from Textbook
· Tuesdays with Morrie  by  Mitch Albom

· Einstein’s Dreams  by Alan Lightman

· Lakota Woman  by Mary Crow Dog

· Montana, 1948 by  Larry Watson

· Cosmicomics by Italo Calvino

Non-Print  VHS

· Apocalypse Now 

· Merlin 

· Animal Farm

· Lord of the Flies

· Brave New World

· 1984

· Tempest

· Macbeth

· Taming of the Shrew

· Richard III

· King Lear

· Henry V

· Much Ado About Nothing

· Pride and Prejudice

· Wuthering Heights

· Becket

· Dead Poets Society

· Tuesdays with Morrie

· Pygmalion

· My  Fair Lady

· The Last Place on Earth

· Lakota Woman

· Ancestral Voices (poetry)

· Scott Momaday (poetry)

Sample Activities

· Create a play or film.

· Change the genre of a literary work.

· Write a parody.

· Publish a newspaper.
· Conduct a mock trial or election.

· Read fiction and nonfiction selections that expand awareness of cultural heritage.

· Share cultural traditions and values through demonstrations, publications, original stories, and poems.

· Develop ad campaigns to heighten awareness of issues, groups, morals, etc.

· Listen to authentic presentations/presenters that expose them to various dialects and cultures.

· Find stereotypical language in jokes and song lyrics and reflect upon its history and social implications.
· Presentation of an analysis of a video of a popular song.

· Oral interpretation of Shakeseparean Sonnets or Lines from one of his plays.

· Change the genre of the literary work.

· Create Cliff Notes on a best selling novel

· Create poems / personal philosophy paper

· Write a film analysis paper on the best movies of Hollywood

· Write a paper on utopias

· Write a review/critic’s column.
· Conduct a round-table discussion in which the students adopt the personas of characters or authors.
· Cast modern-day actors in literary works, justifying their choices.

· Audio book study in nonfiction
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	Benchmarks (Students will . . . )
	Learning Focus
	Sample Activities/Materials/Resources

	Mechanics

GC.12.1 Manipulate organizational and mechanical aspects of writing.

	Grammar/Usage

· Correct use of capitalization, punctuation (apostrophes), and grammar (prepositional phrases, tense)

Documentation of Sources

· Competent use of the documentation process on all citations (MLA) in research paper.
Spelling

· Correct spelling of all words in edited text

· Correct spelling of high-frequency words in unedited text 

Assessment

On-demand assessment, portfolio, performance assessment with rubric
	· Compare three or more thematically related texts orally and/or in writing— working with oral, written, fictional, and informational texts.

· Write about a favorite topic.

· Hypothesize an answer to a question or problem, conduct an experiment or survey to test the hypothesis, and publish the results.

· Edit text and submit it for publication.
· Identify personal spelling demons and develop a plan for correcting them.

· Use a handbook to check conventions when writing.

· Write a review of an author’s work/s.

· Identify a career of personal interest, research a topic relevant to that career, and develop a multimedia presentation.

	Narrative Genre and Craft 

GC.12.2 Interpret, evaluate, and use complex elements of narrative technique.


	Genre

· Classical, popular, and contemporary short stories, novels, poetry, and drama

Characteristics and Elements

· Story elements (character; direct and indirect characterization [actions, physical description, opinion of others, protagonist, antagonist]; setting [functional]; plot [exposition, rising action, climax, resolution, flashback, foreshadowing, conflict]; point of view [first and third person limited and omniscient]; differing perspectives; dialogue; tension [curiosity, shock, irony, suspense, satire])

· Antithesis, style—syntax, modern point of view (stream of consciousness)

· Classical poetic form and structure
· Style (imagery, [simile, metaphor, personification, hyperbole]; symbolism; bias; metaphor, motif; sound devices;  tone; mood; rhyme scheme; diction/ word choice; voice (persona); repetition; syntax)

Assessment

On-demand assessment, performance assessment with rubric
	· Select excerpts from several authors. Look closely at each piece and work to explain the author’s style.
· Write a short piece in the style of one of the authors they are reading.
· Take a piece of text written in stream of consciousness. In small groups, work to put it in third person point of view. What effect does this have?


	Informational Genre and Craft

GC.12.3 Evaluate the types, characteristics, and organizational patterns utilized to convey and construct meaning in expository materials.
	Types

· Reference books, e.g., Write for College, dictionaries, etymologies, encyclopedias, biographies, Internet; textbooks; manuals; directions; forms; print media (newspapers, magazines); non-print media (documentaries, educational videos); student-generated text

Characteristics

· Order of presentation, outlining, cue words, transitions, abstraction, technical vocabulary, accuracy, reliability of sources, scholarly (impersonal) style, objectivity, technical diction, charts, graphs

Patterns

· Description, collection, causation, problem/solution, comparison, persuasion, response

Strategies

· Activation of prior knowledge, substantive conversation, reading for a purpose, higher-order thinking, connections to the world beyond the classroom, metacognition, Socratic seminars, cooperative learning, writing

Assessment  

Performance assessment with rubric, on-demand assessment
	· Bring a science or social studies text to class. Go through a chapter, picking out technical diction. Then create a dictionary to aid a reader in more easily understanding the text.

· After reading a novel, write a critique of it from the point of view of a specific organization such as the National Organization of Women, the United Farm Workers, or the Society for Prevention of Cruelty to Animals that would have a strong reaction to the book.

· After viewing a TV documentary and writing a response to it, analyze it in a small group. Identify what kinds of information made the biggest impact—facts, charts, narratives, pictures, etc. Discuss all types of materials used and what made their use effective or ineffective.

· After reviewing several different kinds of manuals, as a class create a manual for senior year survival, using organizational techniques and language found in other manuals.
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	TWELFTH GRADE:  Skills and Processes

	Benchmarks (Students will . . . )
	Learning Focus
	Sample Activities/Materials/Resources

	Inquiry

SP.12.1 Create and support a thesis/hypothesis that explores an area of student interest and present the resulting study/outcomes through their choice of approved media.


	· Questioning strategies (KWL, DRTA)

· Graphic organizers (outlines, maps, webs, graphs, and charts)

· Cause and effect, prediction, conclusions

· Uses of library and other reference materials such as dictionary, encyclopedia, atlas, almanac, CD ROM, Internet, card catalog, books, television, magazines, video, speakers (electronic), and multimedia sources

· Research skills:  locating  a topic, interviewing, understanding evidence and relevance, generalizing, paraphrasing, synthesizing, taking notes; outlining, narrowing a topic to a single focus (thesis), developing a bibliography

· Source validation: complete, clear bibliographic criteria, critical analysis of sources

Assessment

Performance assessment with rubric, on-demand assessment
	· Present information using varied formats:  satire, parody, plays, mock trials, multimedia, etc.

· Make decisions about topics of personal interest, research the topics, take a position, and support the position in a presentation. 

	Writing

SP.12.2 Be proficient at the writing process as they produce a variety of demonstrating the connection between form and meaning.

Row continues on next page.

	· Clear, focused, engaging, and original writing

· Ideas and content richly developed and supported by details and examples

· Control of organization and transitions that moves the reader easily through the text

· Authentic and compelling voice and tone

· Skillful use of writing conventions

· Control of the writing process:

· multiple pre-writing strategies

· independent revision and use of multiple revision strategies

· appropriate use of research


· Logical and critical thinking, sequencing, problem solving, descriptive language use, and clear syntax

Assessment 

Performance assessment with rubric, on-demand assessment, portfolio
	· Write with consideration of voice and tone.

· Using Write for College, write all papers as stated on the Table of Contents

· Write to develop and justify a stance.

	Monitoring

SP.12.3 Take active responsibility for their literacy development and demonstrate flexible use of strategies to overcome communication difficulties.


	· Evaluation skills (personal critiques and personal standards for writing)

· Checklists and other progress records

· Reading journal

· Reflection

· Rubric use

Assessment 

Self-evaluation and goal setting, e.g., portfolios, check lists, and rubrics; others as developmentally appropriate
	· Apply scoring rubrics to their writing and the writing of others.

· Critique the development of writing in their portfolios. 

· Independently recognize the need for editor/proofreader when publishing, e.g., college entrance essays.

· Monitor their own progress toward goals.

· Maintain a reading journal and reflect on cognitive skills used in personal reading selections.

	Oral Skills

SP.12.4 Use oral communication skills to design a culminating product that integrates complex texts and curriculum concepts. 
	· Attention to logical development of an argument

· Responding to questions about thematically related oral texts

· Portfolios

· Decision making skills

· Formal and informal presentations

· Oral interpretation of sonnets

· Analyze video clip of popular songs

· Informative, argumentative, and persuasive oral presentations

Assessment 

On-demand assessment, performance assessment with rubric
	· Develop  writing  portfolios.

· Create projects.

· Participate in career fairs and/or post-high school displays.

· Use critical decision-making skills.

· Create oral histories, participate in reader’s theater, and role play (including workplace scenarios).

· Recall information from a talk, a presentation, or oral reading.

· Listen to, discuss, and answer questions about thematically related oral texts

· Use of video clips, power point, 

     internet resources in oral/ and

     other  presentations.
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SP.12.5 Construct meaning using multiple strategies applied to increasingly complex texts.


	· Complex points of view

· Influence of literature on social development

Assessment 

On-demand assessment
	· Use reading as a basis for reflection, discussion, and writing.

· Clarify and defend relevant points of view in many texts.

· Explain complex differences in points of view by differing authors.

· Understand how literature influences social development.


	TWELFTH GRADE:  Communication

	Benchmarks (Students will . . . )
	Learning Focus
	Sample Activities/Materials/Resources

	Integration

C.12.1 Independently use increasingly sophisticated communication strategies in diverse settings and produce effective criticism.
	· Forensic strategies

· Group interaction in varied settings

· Multimedia portfolios

Assessment

Performance assessment with rubric, portfolios
	· Use forensic strategies to dramatize a scene or passage from a work of literature to reflect the style of the piece as compared to other works by the same author or a comparable author.

· Interact with others in groups in various formal and informal community settings such as school board meetings, volunteer situations, community organization meetings, etc.

· Create a multimedia portfolio of their high school experiences.


	Personal Response to Text

C.12.2 Respond analytically and critically to a variety of thematically related oral, visual, written, and electronic texts, providing examples of how texts influence their lives and their role in society.
	· Support of an opinion with logical reasoning

· Evaluation of the validity of their own and others’ responses

· Choice of the most effective media to communicate responses

· Oral and written criticism of a variety of thematically related texts

· Application of personal and traditional sets of criteria when evaluating thematically related texts

Assessment

Performance assessment with rubric, portfolios
	· Respond to text analytically and critically by writing a major research paper examining a variety of examples of literature, making universal connections.

· Respond to text analytically and critically in a formal presentation of research paper findings.

· Respond to text analytically and critically in a documentary of research paper findings.

For more activities at this level, see the narrative and informational text sections of the Genre and Craft strand.

	Social Context of Language

C.12.3 Evaluate and demonstrate competency in adapting language to cultural and situational demands.
	· Matching of oral and written language patterns to the situation, considering their impact on the audience
Assessment

Performance assessment with rubric, teacher observation, on-demand assessment
	· Rewrite a short piece of literature, a speech, or an essay in the style of another person from a different geographical, cultural, or educational background.

· Critique presentations by other students on the basis of how well they represent a particular cultural background.

	Voice

C.12.4 Evaluate the effectiveness of personal voice in a given situation.
	· Use of specific criteria to determine the effectiveness of personal voice
Assessment

Performance assessment with rubric, on-demand assessment, portfolio
	· Evaluate the development of personal voice in a writing portfolio


ENGLISH LANGUAGE ARTS GLOSSARY

	TERM
	DEFINITION

	Aesthetics
	“A branch of philosophy dealing with the nature of beauty, art, and taste and with the creation and appreciation of beauty” (WWWebster Dictionary).

	Age-Appropriate
	Materials and/or activities suitable for the age of the learner. (Material on Vygotsky’s Zone of Proximal Development is helpful here.)

	Analyze
	“To divide a complex whole into its parts or elements. ANALYZE suggests separating or distinguishing the component parts of something (as a substance, a process, a situation) so as to discover its true nature or inner relationships” (WWWebster Dictionary). The students analyzed the text to determine whether or not it has a traditional plot.

	APA
	American Psychological Association’s standards for documentation and format of written texts.

	Archetypal Human Experience
	An experience that fits “the original pattern or model of which all things of the same type are representations or copies” (WWWebster Dictionary). A prototype.

	Bloom’s Taxonomy
	Classification of the levels of understanding:  knowledge, comprehension, application, analysis, synthesis, evaluation.

	Causation
	The force behind an effect.

	Characteristics of Texts 
	Components of texts that make them similar to other texts in a particular genre, for example, title page, table of contents, glossary, boldface headings, and index for informational texts.

	Classical Text/ Literature
	Texts that have remained important since a considerably earlier time because of their literary merit.

	Common Heritage
	Events, objects, and practices of significance to all people in a particular culture as a result of their common history.

	Connections to the World Beyond the Classroom
	“Students make connections between substantive knowledge and either public problems or personal experiences” (Framework, “Teaching and Learning” 1).

	Contemporary Text/Literature
	(As used in this document.) Texts that are clearly not classical but are more significant in literary history than those termed currently popular.

	Cooperative Learning
	“A teaching strategy in which students are grouped to share learning tasks and information. As they interact or cooperate effectively using “team” or “or group skill,” the group begins to develop harmony, responding to, and clarifying one another’s ideas” (Monroe 2).

	Culminating Performance
	Final product/outcome, usually referring to an end-of-semester, end-of-course, or end-of-high-school assessment task.

	Cultural Attitudes
	Attitudes that seem to be common to many people in a particular culture.

	Deep Knowledge
	“Instruction addresses central ideas of a topic or discipline with enough thoroughness to explore connections and relationships and to produce relatively complex understanding” (Framework, “Teaching and Learning” 1).

	Dolch Words
	List of basic sight words.

	DRTA
	Directed Reading/Thinking Activity used to guide students to activate prior knowledge, make informed guesses as to what the text might contain, and determine a purpose for reading. (See the Michigan Reading Association Reading Bookmarks for further information.)

	Emergent Level
	Beginning stage of development for reading or writing.

	Etymology
	Study of the origin and historical development of words.

	Figurative Language
	“Literary techniques used to create interesting and often surprising comparisons to help bring images and emotions to life. Some examples and definitions of figurative language follow:

Alliteration: The repetition of consonants, especially at the beginning of words or stressed syllables.

Hyperbole: An extravagant exaggeration of fact, used either for serious or comic effect.

Metaphor: A comparison in which one kind of thing, quality or action is applied to another without express indication of a relation between them.

Onomatopoeia: The use of words whose sounds seem to resemble the sounds they describe: “hiss,” “buzz,” “rustle,” “bang.”

Personification: A figure of speech in which the characteristics of a human being are attributed to an animal, a thing, or an idea.

Pun: A play on words that are identical or similar in sound but have sharply diverse meanings; or, the use of a single word or phrase with two incongruous meanings, both relevant.

Sarcasm: A caustic and heavy use of apparent praise for actual dispraise.

Simile: A comparison between two essentially different items expressly indicated by a term such as “like” or “as” (Monroe 2-3).

	Five-Finger Rule
	A way of determining if a book’s vocabulary is appropriate for the reader by counting up to five unfamiliar words on a page. (More than five = too difficult.)

	Forensic Strategies
	Techniques used in arguments, discussions, and other forensic presentations.

	Fry Word Lists
	List of the most frequently used words in written texts.

	Genre
	“A category of artistic, musical, or literary composition characterized by a particular style, form, or content” (WWWebster Dictionary).

	Graphic Organizer
	Visual organizer such as a map, web, chart, or diagram.

	Higher-Order Thinking
	“Instruction involves students in manipulating information and ideas by synthesizing, generalizing, explaining or arriving at conclusions that produce new meaning and understandings for them” (Framework, “Teaching and Learning” 1).

	Hyperstudio
	Presentation software that uses a card stack format.

	Hypothesis
	“An assumption or concession made for the sake of argument. . . ; an interpretation of a practical situation or condition taken as the ground for action” (WWWebster Dictionary).

	Informational Text
	Text based on factual information sources, designed to inform.

	Integration/ Interdisciplinary Curriculum
	“A knowledge view and curriculum approach that consciously applies methodology and language from more than one discipline to examine a central theme, issue, problem, topic, or experience” (Jacobs 8).

	Jargon
	A specialized vocabulary of those in the same work or profession; redundant or wordy writing (Monroe 4).

	Journals
	“Journals provide a place for students to retell and reflect on happenings from their lives. Journals are informal and used as a vehicle to encourage students to get their thoughts and experiences on paper.They can serve as a source of ideas for writing projects in writers’ workshop. See types below:

Class: A common log in which to record observations about a class pet, activity, field trip, etc.

Dialogue: Provides a place for written conversation between students or between student and teacher. Entries are usually brief, personal and informal; may center around a specific subject or concept, or may be purely conversational.

End of the day:  A quiet way to end the day. Students can be asked to write about the best part of the day, the most fun, something important that happened, etc.
Learning log: A place to record what and how the student has understood about a concept or unit of study. May also include description of the learning process. May be used in any subject.

Personal: Similar to a diary; may contain personal thoughts, also stories or partial stories.

Poetry: A place to copy favorite poems, write original poems, or keep track of images to use when writing poetry.

Reflection: Students reflect on what they’ve learned and what they’re still wondering about.

Writer’s Notebook: A place to record favorite phrases and words discovered in reading and/or everyday life.  Useful as a reference notebook when writing original pieces in writing workshop.

Above examples from Invitations by Regie Routman ( 1991

Dual Entry: A journal in which every page is divided in half down the center. On the left, the student writes his/her reactions and perceptions about a particular topic of study, life experience, literary piece. Later, on the right side, the student reflects on his/her reactions and perceptions.  Useful as a reference notebook when writing original pieces in writing workshop.

Taped Oral Journal: Student uses a cassette to record thoughts and perceptions, rather than writing them. Can be helpful for students who have a hard time with writing. Can help these students gain the confidence needed to move to a written journal.

Above examples from Journals in the Classroom: Writing to Learn by Chris M. Anson & Richard Beach ( 1991” (Monroe 4-5).

	KWL
	(Know/Want to Know/Learned) A thinking/reading strategy used with expository text as a basis for creating meaning while reading. (See the Michigan Reading Association Reading Bookmarks for further information.)

	Learning Log
	See “Writing to Learn” entry.

	Literary Devices
	Techniques used by writers to make the story more alive and interesting. Some examples and definitions of literary devices follow:

Flashback—A scene describing an event that occurred before the time of the story. A flashback is often sparked when an action or object in the present reminds a character of something in the past.

Foreshadowing: A technique in writing used by the author to provide clues about events to come in the story. This helps create suspense and a sense of moving forward in the story.
Point of View:  The outlook from which the events in a story are related; refers to who is telling us the story. In first-person point of view, the storyteller or narrator, is a character in the story and uses ‘I’ to tell about events. In the third-person point of view, the narrator is outside the world of the story and tells the story using ‘he,’ ‘she,’ and ‘they’ (Monroe 5).

	Loaded Words
	Words used to influence opinion; words that carry meaning beyond their “surface” definitions—for example, a word with an emotional association such as cult.

	Mapping
	Visual organization of ideas.

· Concept—graphic representation of related ideas.

· Story—technique of outlining a story.

	Metacognition
	“Reflection on the process of learning or knowing” (Monroe 5); thinking about one’s thinking.

	MLA
	Modern Language Association:  standards for documentation and format of written texts used in most language arts classrooms.

	Mnemonic Device
	Memory strategy, for example using H.O.M.E.S. to remember the Great Lakes.

	Multimedia Portfolio
	Collection of student work that may include computer presentation, pictures, audio and videotapes, artwork, pictures, charts, etc.

	Motif
	“A usually recurring salient thematic element (as in the arts); especially: a dominant idea or central theme” (WWWebster Dictionary).

	Morphology
	“A study and description of word formation (as inflection, derivation, and compounding) in language . . . ; the system of word-forming elements and processes in a language” (WWWebster Dictionary).

	On-Demand Assessment
	On-the-spot evaluation such as draft writing or extemporaneous oral presentations.

	Non-Print Text
	Computer presentation, pictures, audio and videotapes, artwork, pictures, charts, etc.

	Perspectives
	Author’s, character’s, or reader’s point of view.

	Popular Text
	Texts that are currently well-liked.

	Portfolios
	“Student-selected artifacts arranged in a portfolio that reveals something about a learner’s history. Portfolios can be an opportunity for self-assessment as students select and arrange their materials, reflect upon future work, and present to others, including parents” (Monroe 6).

	PowerPoint
	Presentation software.

	Prereading Strategies
	Any of a number of strategies to connect a reader with a text (i.e. KWL).

	Propaganda
	“The spreading of ideas, information, or rumor for the purpose of helping or injuring an institution, a cause, or a person” (WWWebster Dictionary).

	Reader’s Theater
	“. . .creating a script from a narrative text and performing it for an audience. Students work cooperatively to write a dialogue, rehearse it, and read it to the class. Props are minimal. It can be used to dramatize and retell one scene or chapter of a book, to highlight the personality of a particular character, or to advertise and promote a favorite book. (It can also be used as a fun activity to promote rereading of a familiar text to encourage fluency.) Resource - Invitations by Regie Routman” (Monroe 6).

	Reading Log
	Written account of student reading including reflection.

	Reading Recovery( Skills
	Skills enumerated in the Reading Recovery( reading remediation program for first graders.

	Reflection
	“Serious and careful consideration or concentrated thought regarding one’s” (Monroe 7) work.

	Rubric
	“An established and written-down set of criteria for scoring or rating students’ performance on test, portfolios, writing samples, or other performance tasks. Also known as Scoring Guides” (Framework, “Glossary” 3).

	Semantics
	“The study of meanings” (WWWebster Dictionary).

	Social Context
	The conditions of human society under which something happens.

	Socratic Seminars
	Not simply a class discussion. “A Socratic Seminar fosters active learning as participants explore and evaluate the ideas, issues, and values in a particular text. A good seminar consists of four interdependent elements:  (1) the text being considered, (2) the questions raised, (3) the seminar leader, and (4) the participants” (Los Angeles County “Socratic Seminars”).

	Spelling Demons
	Frequently misspelled or misused words (can be either personal or common).

	Strategy
	“A careful plan or method” (WWWebster Dictionary). Effective readers, writers, speakers, and listeners use many different strategies to construct and convey meaning.

	Substantive Conversation
	“Students engage in extended conversational exchanges with the teacher and/or peers about subject matter in a way that builds an improved and shared understanding of ideas or topics” (Framework, “Teaching and Learning” 1).

	Syntax
	The way in which words are put together to form phrases, clauses, or sentences.

	Text
	In this curriculum, text refers broadly to any communication product: oral (e.g., speeches, conversations, and audiotapes); written (e.g., essays, novels, or poems); and  visual (e.g., illustrations, films, or computer displays).

	Trade Books
	Books for the general public (as opposed to a textbooks or anthologies).

	Universal Themes
	Common themes that appear frequently in literature (i.e. good vs. evil).

	Voice
	“A part of the author’s style is voice. It is being able to “hear” the person behind the words. The text is lively, has conviction, has a tone that is compelling, and is expressive. Resource - MEAP Assessment Standards” (Monroe 8).

	Writing-to-Learn Activities
	Beginning Units….Accessing Prior Knowledge….Making Predictions….

Start-Up Write—Students regularly write for the first five minutes of class time each day, on the topic of the upcoming lesson. This can be the same question each day (reflections on the reading, questions I have this morning, highlights from the homework, etc.) or may be in response to a specific question or quote put on the board by the teacher. This activity works especially well to begin a class, since it causes students to break social contact, look down at their writing, tune in to the lesson, gather thoughts, and get centered.

“K-W-L” Write—When a new topic is being introduced (or reviewed or assessed) students make a list of all the things they already Know (or believe they know) about the subject. Then they make a list of things the Want to know or investigate. When the lesson is done, they make a list of what they’ve Learned.

List-Storming—The written version of brainstorming. Here, the students quickly write down everything that they know, believe, or feel about a given subject, without editing or second-guessing themselves. Later, lists can be used in many ways: pairs or teams can compare and discuss their lists; frequency tallies for certain items can be totaled and announced, etc.

Fact/Values Lists—When a new topic is being introduced, students begin by making two lists side-by-side; on the left, things they know to be facts about the topic—on the right, things they believe, feel, or suspect about it. Later in the lesson, students can check back to validate their facts and values.

First Thoughts—When the class shifts to a new activity or discussion, students do focused free-write writing for 2-3 minutes to tune in to what they know about the topic at hand. Helps students to clear their minds of previous issues, activate their prior knowledge, and prepare to join in the students to be read aloud or discussed. Used to focus on day’s topic or upcoming activity.

Clustering—A special form of writing-to-learn using a kind of right-brained outlining developed by Gabrielle Rico in her book Writing The Natural Way (Tarcher, 1985). Students put key concept, term, or name in a circle at the center of a page and then free-associate, jotting down all the ideas which occur to them in circles arrayed around the kernel term, in whatever pattern “seems right.” Often clustering reveals unrecognized connections and relationships.

Dialectics—Divide a page in half. Left side is used for note-taking during reading, lecture, or activity—the right half is used for reactions and questions. In math, one side can be used for doing problems and the other for telling in words how kids attacked them.

DRTA/Predicting Writes–Teacher stops students at key point in a reading, an activity, or a lecture and invites them to write briefly (and perhaps discuss a bit) what they think will happen next.

Metacognitive Analysis—Students write to describe their own thinking processes in the subject, perhaps up to the point where difficulties are encountered. For example, showing how a math problem is tackled and worked through up to the point where the student becomes stumped.

Completions—Students write quick, spontaneous completions to teacher-supplied starters like: “The main reason Lincoln abolished slavery was…,” “The main thing I got from the videotape was…,” “My favorite artist from this period was _______ because….” Be careful not to recreate workbooks that typically try to prompt the same few words in the form of a “right” answer. These completions should be designed to start students on an individually unique, original, exploratory, several-sentence response.

Observation Reports—Science labs have always offered a special and valuable kind of composing experience:  reporting data from the class observation of physical objects, processes, phenomena, and events. This sort of writing can be extended to data-gathering and observational reports in a number of other subject areas and formats. Social observation (ethnography) and interviewing are subtypes useful in social studies classes, for example.

Class Minutes—One student is elected (or serves on a rotating schedule) as minute-taker for each daily class session, and must produce a set of official “minutes” by the following class. Minutes are either posted in a regular spot or are copied for distribution to the group. Reading and correcting these minutes provides an excellent focusing activity for the start of each day’s class; having everyone’s captive attention gives each student author a chance to shine. In practice, authors usually try to infuse the minutes with as much personality as accuracy will permit.

Sum-Up Write–End of Activity/Discussion Write—Students sum up, lists what has been learned, and what questions remain.

End-Of-Class Reflections–Last five minutes of class time each day: regularly set aside for writing that reviews the events and learnings of the day.

Dialogues–Dramatic dialogues between opposing characters, personages, historical figures, points of view, scientific traditions, etc.

Instructions/Directions–The “how-to” is one of the most primitive and inherently engaging forms of writing. Classroom possibilities:  how to conduct a science experiment, how to build a birdhouse, how to hem a skirt, how to plan a battle strategy, how to solve a quadratic equation. Notice the natural audience possibilities. Notice also that evaluation means Can the reader do the task, based upon instructions?

Collaborative Writing–One of the best ways to help students to externalize, verbalize, and further organize their thinking is to work with one or two other students in actually drafting pieces of writing together. This may be done in pairs or small teams, and it works especially well on a quick paragraph, short observation report, or response to a reading.

Upgrades (formal writing assignments derived form writing-to-learn “starts”)—Any piece begun in one of the above writing activities can be pushed toward a more formal, more transactional, more edited paper. In fact, this program of frequent, exploratory, natural daily writing-to-learn is almost guaranteed to produce ideas which kids will be eager to develop.

One nice next step is MICROTHEMES, in which students write essays or reports that fit on one note card (various sizes), thus encouraging compact, terse writing while shortening grading time. Teachers can use analytic scales along with microthemes both to show students what’s called for in advance and to yield a score letter (Monroe 9-11)*.


*Many thanks to Monroe Public Schools for kindly permitting the use of significant portions of its glossary.
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LANGUAGE ARTS RESOURCES FOR TEACHERS

Websites:

www.just-for-kids.com

www.patricia polacco.com

http://www.csun.edu/~vceed009/languagearts.html
http://www.dpi.state.nc.us/Curriculum/languagearts/index.html
http://ericae.net/aesearch.htm 

http://129.120.20.20/trainer/WebSites/Schrock/KthySch.htm

http://www.education-world.com/
http://www.eduplace.com/rdg/
http://www.educ.ucalgary.ca/litindex/   (Doucette Index to K-12 teaching ideas for literature. Type in the title of a book, and it gives a list of resources that will provide teaching ideas for it.)

http://www.ncte.org
http://www.Literature.org

Search Engines—www.findspot.com
Books:

Book of Virtues by  William Bennett

NCTE Ideas Plus
Learning Change:  One School District Meets Language Across the Curriculum by Nancy B. Lester and Cynthia S. Onore

The Art o f Teaching Writing by Lucy Calkins

Invitations:  Changing as Teachers and Learners K-12 by Regi Routman

In the Middle:  Writing, Reading, and Learning with Adolescents by Nancy Atwell

Seeking Diversity:  Language Arts with Adolescents by Linda Rief

Portfolio Assessment in the Reading/Writing Classroom by Robert J. Tierney

Writing Process Activities Kit by Mary Lou Brandvik

Books and Beyond by Gail P. Gregg and Pamela S. Carroll

Recipes for Writing by Murray Suid and Wanda Lincoln

Kaleidoscope by Rosalinda B. Barrera, Verlinda D. Thompson, and Mark Dressman

A Glossary of Literature and Composition  by Arnold Lazarus and H. Wendall Smith


Teaching Literature in Middle School:  Fiction

Journals:

National Council of Teachers of English  Primary Voices, From the Middle, English Journal
International Reading Association The Reading Teacher
Michigan Council of Teachers of English Language Arts Journal of Michigan
Michigan Reading Association Michigan Reading Journal
The Writing Teacher

The Writer’s Notebook

The New Advocate

Other:

CISD Workshops

DIAL Program—Distance Interactive Learning

REMC Catalogue

Michigan Reading Association Writing Bookmarks

Michigan Reading Association Reading Bookmarks

The best resources are always people. Borrow as many great ideas as you can. Retired teachers can be of huge value in the classroom. Students have their own resources, as well. Use parents, grandparents, brothers/sisters, aunts/uncles, neighbors and friends. Set up situations for dialogue to occur within these factions. Students themselves can also be valuable resources for ideas and texts that apply to topic areas.
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